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1 The Connected Arts Learning Framework

For some time now, the arts education community has designed for broader 
outcomes for youth. These programs intentionally foster not only youth 
achievements within the arts or academics, but also youth and community 
thriving—through outcomes such as youth civic engagement, occupational 
identities, and wellness. 

In this report, we seek to build a shared 
language and framework based on this 
emergent work. We start with connected 
learning, a framework for thinking about 
how powerful learning happens, to propose 
a connected arts learning framework that 
focuses on how to achieve broader outcomes 
through the arts by building on youth interests 
and identities, investing in strong relationships 
with adults, peers, and families, and connecting
youth to future opportunities. Rooted in a 
foundation of community cultural wealth, 
a connected arts learning framework looks 
at how these interconnected elements create 
meaningful culturally- and community-
centered arts opportunities for young people. 
A connected arts learning view also shifts the 
common framing of the value of the arts, to 
recognize not only individual gains but also 
cultural and community benefits of arts learning.

The connected arts learning framework is 
relevant to education facilitators, program 
developers, funders, policymakers, researchers, 
evaluators, and others in the field as they 
seek to more intentionally design, reflect 
on, evaluate, and communicate the value of 
arts education. These audiences can use the 
connected arts learning framework to better
see the systems, resources, and spaces 
that already exist within the communities 
they serve, then ask how arts education 
can further support youth voice, identity 
development, and civic participation. 
Taking an expanded approach to arts learning 

outcomes can help further investment in arts 
education and enrich the larger conversation 
about the opportunities that arts education 
can unlock for young people. 

Connected arts learning describes meaningful 
art education that connects young people’s 
interests in the arts to present and future 
opportunities by building relationships and 
networks, both within the arts organization 
and extended to the broader community. 
To create this framework, we conducted 
interviews with arts educators, developed 
case studies of organizations, and engaged 
in a review of arts education literature. While 
arts education organizations often take up 
individual elements of connected arts learning 
—such as building community connections 
or fostering youth interests—the connected 
arts learning framework describes a holistic 
approach to arts education. In other words, 
this framework affirms and is heightened 
by earlier work, offering an integrated 
approach to creating meaningful arts learning 
opportunities. We hope this framework 
will support the recognition and spread of 
meaningful, equity-oriented, and culturally- 
and community-connected arts education 
that already exists in the field.

Executive Summary



2 The Connected Arts Learning Framework

This report also describes five different  
approaches to foster connected arts learning 
and offers a case study for each, highlighting 
ways organizations are already implementing 
connected arts learning. These case studies  
illustrate how other arts educators might 
structure their work to advance the arts  
learning outcomes emphasized by the  
connected arts learning framework. The  
final section of this report also includes initial 
recommendations and guidance to design  
arts learning driven by the framework.

The framework can help the arts education 
community:

• Position young people as civic actors who  
 can transform their communities

• Shift away from focusing only on  
 individual outcomes, toward a model  
 embedded in culture and community

• Include outcomes that are essential for  
 young people to thrive in the 21st century 
 such as youth career identities, civic  
 participation, and well-being

• Use the arts to further community thriving

organization of this report

This report has four sections: 

• The first chapter details the connected  
 arts learning framework, which creates  
 a cohesive model for how arts programs  
 can engage with young peoples’ interests,  
 supported by relationships and community,  
 in ways connected to civic, career, and  
 academic opportunities. 

• The second chapter describes how the  
 connected arts learning perspective can  
 enhance existing conversations about the  
 purposes and goals of arts education. 

• In the third chapter, the report considers  
 how arts learning organizations are already  
 implementing elements of the connected  
 arts learning framework. This chapter  
 names five ways youth programs are  
 approaching connected arts learning— 
 Culturally Sustaining Arts approach,  
 Future Forward Arts approach, Networked  
 Arts approach, Doing Well by Doing Art  
 approach, and Youth Voice Arts approach—  
 and offers a case study for each approach. 

• The fourth chapter imagines future  
 opportunities for research and program  
 design, featuring several strategies to help  
 arts educators implement a connected  
 arts learning framework.
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Historically, arguments for the value of arts education have tended to fall 
into two camps. The first says that arts education is meaningful as a way 
to learn about art (what might be called an “Art for Art’s Sake” framing, 
e.g., Winner & Hetland, 2000). The second argues that arts education 
leads to gains in other subject areas (an “Arts for Academics’ Sake” framing, 
e.g., Guhn et al., 2020).

There is value in both viewpoints, which 
consider the role of arts education in youths’ 
lives and how out-of-school programs can 
open opportunities within schools. However, 
research shows the benefits of arts education 
are even wider reaching than those described 
in the Arts for Art’s Sake and Arts for 
Academics’ Sake framings, which focus on 
individual development or academic gains.

Arts education can have a more holistic 
impact on youth—it can shape their career 
outcomes, civic opportunities, and social 
and emotional well-being. Research shows 
that arts programs impact mental health and 
wellness (e.g., Kosma et al., 2020; Stuckey 
& Nobel, 2010), support interest-driven 
learning (e.g., Greenfield, 2004; Zimmerman & 
McClain, 2014). 

The arts also have community-wide benefits 
that extend beyond individual learners. 
Community-centered art making around 
local issues can support civic engagement 
(Shields et al., 2020), cross-cultural 
understanding (Clover, 2006), and social 
change (e.g., Stevenson, 2011).

This report seeks to expand the discussion 
about the purpose of arts learning to incorporate 
this full range of learning outcomes, beyond 
the academic or disciplinary-specific, to 
include civic, occupational, cultural, and social 
outcomes, both for individuals and communities. 
To that end, we put forth a new framework, 
called connected arts learning, which knits 
together common elements of arts education 
—interest development, relationships, and 
opportunities—by applying understandings 
drawn from connected learning theory.

viewing arts experiences through 
a connected learning lens

The field of connected learning investigates 
how young people build their interests and 
identities as they learn over time (Ito et al., 
2013, 2020). Work done in this field can help 
the arts education community develop richer, 
more holistic understandings of how people 
learn. Connected learning describes how 
educators and researchers can create 
meaningful learning opportunities by building 
relationships, basing learning on youth 
interests, and providing opportunities linked 
to real-world issues and communities.

1. 
What is the Connected Arts Learning 
Framework?
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The connected learning framework was not 
originally created to describe how people  
engage with any particular discipline, but it 
can describe learning within specific disciplines. 
We find this framework a useful one to design 
arts learning programs and describe how  
people learn art.

developing the connected arts 
learning framework

To build a framework that brings together 
connected learning and arts learning research, 
we engaged in three research activities: 

1. Conducting review of the literature from 
both the arts education and connected  
learning fields to surface knowledge gaps  
in how we conceive of meaningful learning 
outcomes in the arts. This review focused  
on arts education research associated with 
the core concepts of connected learning— 
interests, relationships, and opportunities.1 
Methodology for this review is detailed in  
Appendix A and in an in-depth review related 
to this report (Peppler et al., 2022).2 

2. Interviewing 13 leaders in out-of-school 
education, many of whom are involved  
with organizations that emphasize elements 
of connected learning, such as building  
relationships or career opportunities. The 
collective expertise of these advisors covered 
a range of specialties, from arts administration 
to digital media production to makerspaces. 
Importantly, most of these advisors work 
at the intersection of research and practice, 
which helped ensure the framework was 
grounded in practical examples.

3. Developing case studies of five target  
organizations that use connected learning  
approaches to engage youth interests, leverage 
relationships, and/or connect young people  
to future opportunities. (These cases are  
described in more detail in Chapter 3.)

This research helped us build a framework to 
support future youth and community thriving  
through arts education, while remaining 
grounded in current, real-world examples.
 
what is connected arts learning?

Connected arts learning puts arts education 
within the context of culture and community, 
offering an expansive and equity-oriented  
vision of the purpose of arts education— 
to support both individual learning and  
community thriving. It emphasizes how arts 
education can build connections among 
young people’s culture, identity, home lives, 
communities, and future aspirations.

The framework does this by focusing on  
the interplay among interest, relationships, 
and opportunity, all on a foundation of  
community cultural wealth. Connected arts 
learning describes meaningful art education 
that connects young people’s interests in the 
arts to present and future opportunities by 
building relationships and networks, both 
within the arts organization and extended  
to the broader community.

Arts education organizations already do  
work aligned to the connected arts learning  
framework when they engage student  
interest, develop meaningful relationships, 
and open new opportunities for young  
people. This framework is one way of  
surfacing, encouraging, appreciating, and 
making visible these dimensions of arts  
education. We hope that lifting both individual 
and community outcomes helps the field  
of arts education realize its full potential to 
support the whole child in lifelong learning,  
as opposed to focusing solely on skill acquisition.

The connected arts learning framework 
integrates existing community and culturally 
connected approaches in arts education. It is 
not intended as a new yardstick for assessing 
organizations or programs. Instead, we offer 
the framework as a lens to reflect on how and 

1  This review is limited in that the field of arts education has been less focused on the specific learning outcomes of arts 
learning this report details, such as occupational identity, civic engagement, and social and emotional health. As such, 
there is a call for further research on the impacts of arts learning on these outcomes.

2  Peppler, K., Dahn, M., & Ito, M. (2022). Connected arts learning: Cultivating equity through connected and creative  
educational experiences. Review of Research in Education, 46(1), 264-287. DOI: 10.3102/0091732X221084322.
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to what extent connected learning approaches 
are already taken up in diverse arts education 
programs. We hope this framework will 
support the recognition and spread of 
meaningful, equity-oriented, and culturally- 
and community-connected arts education 
that already exists in the field.

Community Cultural Wealth
Community cultural wealth (Yosso, 2005) is 
foundational to the connected arts learning 
framework. A community cultural wealth 
view focuses on the ways young people from 
historically minoritized groups can derive 
power from within their communities, rather 
than being pushed to assimilate into dominant 
cultural norms.

Each component in the connected arts learning 
framework is shaped by the community 
cultural wealth approach. In programs that 
take up this framework, educators draw on 
and build intergenerational relationships, 
including relationships with community 
members and families. Future opportunities 
for young people include community, 
economic, and civic participation, provided 
they are meaningful to youth and their 
families. Programs draw on existing youth 
interests and topics relevant to their lived 
experience. Youth use the arts to consider 
social issues and, conversely, consider the 
social issues connected to the arts. In this 
way, community cultural wealth is both a 
foundation of the connected arts learning 
framework and a product of it, as connected 
arts learning bolsters the community’s cultural 
wealth by growing new local opportunities, 
relationships, and interests.

“At Chicago Arts Partnerships in Education (CAPE), students, teachers, 
and artists all investigate a topic together using art. As they build these 
collaborative investigations, educators and students have the opportunity 
to rethink their relationships – and shed labels that students have acquired 
(like being “smart” or “bad” students). They have the opportunity to reimagine 
their relationships with one another and create these relationships anew.”

Scott Sikkema, Education Director at CAPE

The Connected Arts Learning Framework 

Building on a foundation of community cultural 
wealth, connected arts learning is grounded at 
the intersection of youth interests, supportive 
relationships, and opportunities
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Youth Interest in Connected Arts Learning
Young peoples’ interests and identities are 
central to the meaning-making process and 
are inextricably tied to their sense of drive  
and purpose. However, arts educators still 
sometimes try to get kids interested in arts 
learning without first discovering what  
interests those kids already have. Taking  
up the connected arts learning framework 
directs focus away from how to get young 
people interested in art and toward how  
to draw on the interests of young people to 
build engaging long-term arts learning. 

A community cultural wealth perspective on 
youth interest celebrates the many abilities 
and strengths participants bring to arts  
educational experiences, like their aspirations 
for the future, family heritage, and social 
connections. Organizations place historically 
minoritized youths’ lived experiences, history, 
and culture at the center of their programs. 

“There’s something fulfilling about thinking about how artistic practice 
can enter into the classroom or enter their lives or how students can see it 
in a different way. So it’s not about making pretty pictures, but it’s about 
engaging with issues that are important to them and how to connect those 
things that are part of their curriculum.”

Mark Diaz, Associate Director of Education at CAPE 

“In general, youth media organizations have really been born out of social 
justice movements within cities: standing as the pillars of youth voice; 
youth choice; youth empowerment; giving young people agency over their 
identities, who they are, and what they want to be; and then giving them a 
platform to speak their truth.”

Kasandra VerBrugghen, Executive Director at Spy Hop
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Relationships in Connected Arts Learning
The connected arts learning framework  
emphasizes relationships, especially inter- 
generational connections. This positions  
arts educators not only as instructors of  
content, but also as caring mentors that see 
participants as full people. In organizations 
with this approach, youth not only build  
relationships with their instructors, but  
interconnected relationships with a network 
of peers and adults. Connected arts learning 
highlights the importance of both connections 
within a program (e.g., facilitator relationships  
with participants, peer friendships) and  
connections with families, community,  
and professional networks (e.g., facilitator 
relationships with families, intergenerational 
relationships between youth and local artists).  
Arts learning with this lens helps young people 
connect with and unpack their heritage, brings 
in families with intergenerational programs, 
and builds connections between programs 
and home life. 

“This can be a place for you. This is a place for you to also learn about  
another kid, and you guys come together and by the virtue of art, that  
collaborative thing that you do together, you’re going to change, you’re  
going to be transformed. Some of our students, I mean they develop  
lifelong bonds and friendships, and they stay together. They are friends  
for years to come.”

Kasandra VerBrugghen, Executive Director of Spy Hop

“I think if you interviewed any of our students, the first thing that they’ll 
say is that DancExcel is more than a dance studio. It’s like a family…  
We have this kind of intergenerational program model that allows a  
4-year-old and a 10-year-old to be in the same class together. We  
also include families in performances or showings, as audience or as  
participants. We try to make sure that the family is a part of the culture 
 in the community of our program.”

Dionne Champion, founder of DancExcel, a nonprofit dance center  
in Gary, Indiana
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Opportunities in Connected Arts Learning
Arts education programs open up future 
opportunities for youth, including academic, 
career, and community pursuits (Peppler  
et al., 2022). The connected arts learning 
framework defines opportunities broadly 
—it is not only school or job prospects (though 
these are important), but also opportunities 
in community or other out-of-school settings, 
where youth learn about the arts practices  
of different communities. This definition  
of opportunities also includes jobs or  
apprenticeships, as the connected arts  
learning framework acknowledges that  
work and career are important for living a 
meaningful life as well as developing ways  
to make change in the community. 

Apprenticeship models are encouraged in  
the connected arts learning framework.  
Young people build skills through teaching 
and leading within a program, performing in 
the community and beyond, and shadowing 
creative professionals.

“How do [our teachers] translate the work that they do as artists in the 
elementary school classroom so the students can see a possible career 
path? How do we provide them even more exposure to those career-based 
conversations in the arts and also knowing the soft skills that are required 
in the arts translate to becoming attorneys, doctors, or astronauts? The 
other day my son told me, ‘Mom, Mae Jemison was a dancer,’ and I was 
like, ‘She sure is.’ She’s an astronaut and she’s a dancer—we don’t have  
to separate those things.”

Collette Alleyne, Chief Education Officer at Inner-City Arts

“I have some issues with the notion that [our students] can’t just  
organically explore and come to what they want to…. A lot of college  
and career readiness is based on the presumption that low-income  
students have to get set on a path much earlier…. I’d also like to strive  
for something where they can have the time to explore, just like a student 
of any income level.”

Scott Sikkema, Education Director at CAPE
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Historical Viewpoint and the 
Connected Arts Learning 
Perspective

In our literature review, we often found 
descriptions of the roles of interest, 
relationships, and opportunities in arts 
education.3 The graphic below illustrates 
how the connected arts learning perspective 
builds on the historical view of these elements 
of arts learning.

Building Local Connected Arts 
Learning Networks

Networks of organizations offer young 
people opportunities and resources in their 
communities—key components of connected 
arts learning. Local organizational networks 
connect silos of spaces and people that 
influence a young person’s life—schools, 
educators, families, future career or academic 
institutions, arts organizations—to foster 
meaningful arts learning opportunities. Young 
people can grow their personal networks 
through these organizational connections, 
which can impact both future opportunities 
and current well-being. 

Importantly, the connected arts 
learning framework can offer the 
arts education community a way to 
reconsider how to support people and 
organizations within learners’ families 
and communities and expand networks 
beyond those who hold power within 
traditional arts fields. This is at the 
heart of the community cultural wealth 
perspective described previously. 
In addition, building a community 
network of arts organizations, learners, 
and supporters expands the view of 
arts learning outcomes beyond the 
individual learner, to consider broader 
impacts for community thriving. (See 
Chapter 2 for more.)

Many organizations already emphasize 
the value of networking. For example, 
Inner-City Arts’ Work of Art program 
pairs young people with creative 
professional mentors. To support 
that work, Inner-City Arts has built a 
network of more than 35 companies 
or artists. (See Chapter 3 for more 
on this program.) Though most arts 
education organizations already make 
some connections across settings, 
building a robust ecosystem of 
organizations across a community 
takes concerted effort. When they 
focus on community thriving, arts 
educators and funders encourage 
coordination rather than competition 
between community institutions. 

3  Read more about how we reviewed the existing arts education literature and developed this comparison in Appendix A.

Viewpoints for Arts Learning

Comparing historical perspectives and connected 
arts learning
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Why should young people learn art?

Through our research we came to see 
individual academic outcomes as one part 
of a larger set of benefits of arts learning. The 
connected arts learning framework includes 
less-discussed learning outcomes of arts 
education, such as youth career plans, civic 
participation, and well-being—all described 
in this chapter. These outcomes are made 
possible with the intersection of youth identity, 
community relationships, and opportunities.

A connected arts learning view also shifts 
the common framing of the value of the arts, 
to recognize not only individual gains but 
also cultural and community benefits of arts 
learning. The community cultural wealth 
perspective emphasizes that young people 
are producers in a participatory culture and 
civic actors who can use art to transform 
their communities.

An expanded view of the purposes of arts 
education may reverberate throughout 

other problems of practice. The 
outcomes described below may 
shape the learning goals arts program 
developers write, the motivations 
funders have for a grant, or reasons 
participants enroll in a class.

occupational identity 

The connected arts learning framework 
highlights the impact arts learning can 
have on youths’ career paths, even 
if they do not become professional 
artists. This perspective sees work 

as not only having economic benefits, but also 
as part of what it means to live a fulfilling life 
and to do good in the world. The framework 
also acknowledges that the arts can lead to 
real-world economic opportunities. 

Connected learning scholars have researched 
youth occupational identity, described as a 
“vision of their future selves in the workforce, 
what they like to do, what they believe they 
are skilled at, and where they feel they belong” 
(Callahan et al., 2019, p. 3). This notion of 
occupational identity pushes beyond the 
need to find a job for solely economic means, 
toward the goals of nurturing self-efficacy 
and a sense of belonging aligned with one’s 
work. Young people in art programs with this 
focus might begin seeing their own learning 
in the arts as part of their future work and 
contributions to a community. 

2. 
How Connected Arts Learning Expands 
the Purposes of Arts Learning

“Every kid should have the opportunity to do something 
they are really interested in and get recognized for within a 
community of practice they feel a sense of belonging with. 
That is an essential learning experience. It doesn’t have 
to be justified in terms of STEM or in terms of how music 
connects to math skills. It should just be something from a 
social, emotional, and developmental perspective that we 
recognize as essential for kids—full stop.”

Mizuko Ito, Director of the Connected Learning Lab 
at UC Irvine
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More than ever, arts organizations are  
linking entrepreneurship to youth interests 
(sometimes called “artrepreneurship”) and 
connecting portfolios of work to future career 
opportunities. Arts programs may include 
relationships with industry professional  
mentors, who might review student work, 
provide studio tours, or offer internships. 

In addition, the connected arts learning  
framework can help encourage the arts  
education community to create mentorship 
and near-peer opportunities for youth,  
which give them skills that can be applied  
to work in many fields. For example, working 
as an assistant dance teacher gives young 
people a chance to practice developing lesson 
plans, organizing schedules, and talking  
with caregivers.

Arts education rooted in community cultural 
wealth can also help young people prepare to 
navigate workplace systems and institutions 
that may not have been designed with them in 
mind. For example, OrigiNation Dance Center  
empowers young people through the arts 
to confidently talk about their ethnicity and 
combat racism across settings and contexts. 
(See more in Chapter 3.) OrigiNation Dance 
Center alumni include a flight attendant who 
worked with his employer to craft diversity 
and inclusion language for customers and for 
staff training. The alumnus said this work was 
rooted in his experiences talking about complex 
topics of race and identity at OrigiNation.  

civic participation  

Civic participation through the arts can be  
personally and socially meaningful. Studies 
link participation in the arts to volunteerism 
(e.g., Catterall, 2009) and a greater connection  
to community (e.g., Stevenson & Deasy, 
2005). Organizations that take up the  
connected arts learning framework create  
opportunities for civic participation through 
the arts that are rooted in the lives of youth 
and their community. 

The arts can also help youth from historically 
minoritized communities find artistic  
expression around community social justice 
issues that interest them; this work also helps 
youth develop their voice and leadership skills 

(e.g., Cohen et al., 2012; Gambone et al., 
2006; Hipolito-Delgado & Zion, 2015; Shah  
et al., 2018; Watts et al., 2017). Arts learning 
can provide opportunities for young people  
to think critically about the institutions  
within which they operate, create change  
in their communities, and call attention to 
structures of power. (See the case studies  
in Chapter 4 for examples.) This work 
strengthens relationships among youth  
and other local activists through art.

social and emotional health  
and wellness

The arts are a powerful mechanism for  
healing, socioemotional wellness, and  
transformation (Kosma et al., 2020; Stuckey 
& Nobel, 2010). Though there is a longstanding  
tradition to leverage the arts in therapeutic 
ways, this work is often left separate from 
curricular approaches, pre-service teacher 
training, and public conversations around the 
value of the arts in education. 

Through its focus on building on youth  
interest and community cultural wealth,  
the connected arts learning framework  
pushes the arts education community to  
see attending to young peoples’ social and 
emotional needs as a meaningful purpose  
for arts learning. Learning based on identity  
and community is essential for the social  
and emotional development of youth from 
communities that have been historically  
minoritized in traditional arts education. 
Young people often benefit from using visual 
arts as an approach to process current events 
or as a theater to use their voice. Giving youth 
these opportunities for art creation can also 
strengthen meaningful connections among 
participants in an art space; these types of 
relationships and friendships, formed within 
artistic communities, can themselves support 
youth wellness by being drivers for belonging.
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All arts organizations enact elements of the connected arts learning 
framework, but they are not always implemented or viewed holistically. 
To better understand how to best support connected arts learning, 
we developed a series of case studies of out-of-school arts learning 
organizations that take holistic and intentional approaches to arts learning.

To find organizations for case studies, 
we started by tapping our networks, 
using connected learning (Ito et al., 2020) 
as a guiding framework to pull together a 
collection of organizations, programs, and 
people. We conducted interviews with 
leaders in these organizations and asked them 
for additional contacts and recommendations 
for arts organizations to include in this research 
and framework. (See Appendix B.)

Five approaches that exemplify connected 
arts learning emerged from these interviews 
and our literature review. This chapter 
describes each of these approaches, then 
illustrates how it is enacted by one of the 
case study organizations. 

These five approaches provide models 
that seek to push arts education practice 
toward a broader set of outcomes that 
acknowledge the sociocultural, connected, 
and collaborative nature of learning in the 
21st century. 

3. 
Five Approaches to Connected Arts 
Learning 
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Culturally Sustaining Arts 
Approach: Organizations center 
community cultural wealth within 
their mission, values, and art. 

This approach helps them consider how arts 
learning can be based on the cultures and 
identities of learners and community.
This approach leverages: Cultural assets  
Intended benefits: Sustained connection to 
one’s culture, heritage, and community

Future Forward Arts
Approach: Programs prepare or 
involve youth in the workforce 
and/or civic participation, which 
are seen as important activities in 

a fulfilling life. Organizations that take this 
approach help young people build relationships 
with working artists and activists. 
This approach leverages: Young peoples’ 
interests 
Intended benefits: Connection to careers, 
relationships, and futures that are meaningful 
and linked to youth interests  

Networked Arts
Approach: Arts learning is 
embedded in social networks 
that include youth, family, and 
arts educators. These networks 

support learning within and beyond the 
organization’s programming. 
This approach leverages: Existing connections 
among community, families, educators, and 
working artists
Intended benefits: Building and giving young 
people access to more expansive networks 
and communities beyond one arts program

Doing Well By Doing Art
Approach: Organizations focus 
on the holistic benefits of arts 
learning, such as supporting 
mental health and overall well-

being. Organizations that take this approach 
explicitly respond to youths’ social and 
emotional needs.
This approach leverages: Ways the arts support 
healing, comfort, and health
Intended benefits: Young people feel that their 
social and emotional needs are met through 
their arts experiences

Youth Voice Arts
Approach: Arts learning acts as 
a platform for youth to develop 
their perspectives, leadership 
abilities, and voices in public 

spaces. Organizations build on young 
peoples’ interests in ways that combine 
activism and art.
This approach leverages: Youth perspective 
and voice 
Intended benefits: Young peoples’ voices are 
counted in ways that change their communities

Organizations may take up several different 
approaches at once, which overlap, 
complement, and interact with one another. 
For example, a program might prepare young 
people for future careers (a Future Forward 
approach) and focus on creating public-facing 
opportunities for them to use their voices 
(a Youth Voice approach).

These five approaches represent what 
emerged from our initial research. Additional 
approaches to connected arts learning will 
likely emerge through future research.

Connected Arts Learning 
Approaches in Practice

The following section describes each 
connected arts learning approach in more 
detail, illustrating the approach in action 
by mapping it to one of the case study 
organizations. In practice, organizations 
often use several of these approaches to 
connected arts learning.
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Culturally Sustaining Arts
In spaces that use the Culturally Sustaining 
Arts approach, young peoples’ relationships 
to the arts grow through their cultural 
connections, rather than through a traditional 
Western perspective (which may not connect 
to their personal background). “Culturally 
sustaining” describes organizations that 
engage in work that is not only culturally 
relevant, but also explores and extends 
youths’ identities as they connect to cultural 
practices and heritage (Ladson-Billings, 
1995; Paris, 2012). Culturally Sustaining 
Arts organizations position intergenerational 
relationships as integral forces for learning 
and building close connections to families, 
community, and heritage. 

Culturally sustaining arts programs also support 
young peoples’ well-being and mental health 
by building youth pride in their identity and 
heritage. This connects the Culturally Sustaining 
Arts approach to the Doing Well by Doing Art 
Approach described below.

Culturally Sustaining Arts in Action: 
Ifetayo Cultural Arts Academy

Brooklyn-based Ifetayo Cultural Arts Academy 
inspires youth and families of African descent 
“to develop a strong African-centered cultural 
identity and realize their power to transform social 
inequity. Offerings include a heritage program 
designed to connect young people to the cultures 
of the African diaspora and year-long courses in 
African arts like dance, music, and theater.

As an organization that supports Culturally 
Sustaining Arts, Ifetayo reflects the community’s 
African heritage in the classes it offers, like 
djembe, capoeira, and conga. The organization 
builds a network of interdependent, inter-
generational relationships based on both 
culture and community. As Executive Director 
Naima Oyo says, the organization asks itself 
and its members, “Who is the community, 
and what roles and responsibilities do we 
have to each other?” 

Ifetayo applies this historical, culturally 
sustaining approach throughout their work. 
Even when they teach young artists about 
financial literacy, Ifetayo educators start with 
a discussion of how their ancestors dealt 
with periods of scarcity and abundance.

IL

MA

NY

CA

UT

Chicago Arts Partnerships
in Education
Network Effect Arts
Chicago, IL

OrigiNation
Doing Well by Doing Art
Jamaica Plain, MA

Ifetayo
Culturally Sustaining Arts
Brooklyn, NY

Inner-City Arts
Future Forward Arts
Los Angeles, CA

Spy Hop
Youth Voice Arts
Salt Lake City, UT

Connected Arts Learning Case Study Locations
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Characteristics of the Culturally Sustaining 
Arts Approach

• Programs engage families and community 
 networks in the arts to grow participants’ 
 pride in their heritage, culture, and history.
• Educators support young people as they 
 use the arts to inquire into their own 
 unique histories and culture.
• Arts programs are rooted in local culture 
 and histories, often through collaboration 
 with local community members.
• Youth aspirations and dreaming for 
 the future are kept top-of-mind in 
 programming, even in the face of persistent 
 and historical injustice.
• Arts programs push back on the need 
 for young people to be “practical” in their 
 aspirations, which reinforces inequities, 
 and instead encourage expansive thinking 
 about future opportunities.  

“We have three generations of families—where we have the parent whose 
parent brought them to Ifetayo, that now has a child that they have brought 
to Ifetayo. When you really look at that overlap between relationships, it’s 
that connectedness that creates opportunity.”

Naima Oyo, Ifetayo Cultural Arts Academy Executive Director

Doing Well By Doing Art
Organizations that use the Doing Well 
by Doing Art approach amplify the arts’ 
connections to mental health and well-being. 
(Note: The name for this approach of 
“doing well” comes from our take on 
James Catterall’s groundbreaking study on 
the long-term effects of arts participation 
on achievement and social good, what he 
named Doing Well and Doing Good by Doing 
Art (Catterall, 2009).) Programs foster 
positive emotions through art-making, 
such as feelings of self-esteem and self-
worth. They also create spaces for youth 
to process negative emotions and trauma 
through art, often in ways that rely on and 
build relationships.

Doing Well by Doing Art in Action: 
OrigiNation Cultural Arts Center

At OrigiNation Cultural Arts Center, dance 
and theater are vehicles to share wisdom, 
tradition, language, and history with youth. 
While their programs are open to all young 
people who meet age requirements, they 
primarily serve African American and Latinx 
youth aged two to 18 from low-income 
families in the Massachusetts neighborhoods 
of Roxbury, Dorchester, and Mattapan. 
OrigiNation offers classes in ballet, tap, 
jazz, modern, hip hop, African dance, and 
martial arts.

As a Doing Well by Doing Art organization, 
OrigiNation centers the community cultural 
wealth of the youth and families that 
participate, finding strength in the holistic 
benefits of the arts. The arts support healing, 
comfort, and health through artistic processes, 
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including collaboration, reflection on practice, 
and identity development. 

OrigiNation aims to use art to promote an 
array of positive outcomes, including self- 
esteem, mental health, and physical fitness 
among youth. One dance performance asked 
young people to brainstorm negative things 
that they had heard people say about them 
(which were incorporated into the music), 
then use choreography and the narrative of the 
dance to combat these statements and create 
a positive story for themselves.

OrigiNation educators described one goal for 
their work as the joy young people display 
when they learn a dance move or find a way 
to express themselves artistically (rather than 
only focusing on whether youth learn the 
dance move). “We invest in the whole child, 
not just a piece of the child,” said Founding 
Artistic Director Shaumba-Yandje Dibinga.

Program leadership helps kids develop their 
identities; connect to their culture and history; 
and carry lessons about dance, voice, and self-
worth into their future lives. Past performance 
topics have been rooted in Black history, such 
as the civil rights and Black power movements 
and the story of Kwanzaa. 

Staff aim to make being part of OrigiNation 
like being part of a family. The Ubuntu saying, 
“I am because we are” is a driving philosophy. 
The program builds relationships through a 
supportive network of adults and peers, social 
bonds that support youth mental health and 
well-being. 

Characteristics of the Doing Well by  
Doing Art Approach

• Organizations recognize and cultivate  
 community cultural wealth through a  
 commitment to family and community  
 well-being. Programs and participants  
 consider, incorporate, and deepen family  
 relationships, with a broad understanding  
 of who counts as family.
• Educators draw on the arts to support  
 healing, comfort, and health through  
 artistic processes, including collaboration,  
 reflection on practice, and identity  
 development. 
• Programs foster increased socioemotional  
 wellness among youth by addressing  
 stress and trauma.
• Communities work together to  
 acknowledge stress and trauma and  
 commit resources and arts programs to  
 address these needs.

“[Participants will] talk about why they love being in OrigiNation: to be 
themselves. They get to learn about people that came before them, and 
what Black people created. They get to learn how to use their voice and 
don’t feel like they’re being stifled. So other than studying hip hop,  
African dance, jazz, tap, ballet, martial arts, theater and more, they also 
learn about the power of their voices and how important it is to use them. 
They learn the importance of following through and being accountable for 
their actions. They also know that I come from a place of passion, love, 
authenticity and experience.”

Shaumba-Yandje Dibinga, Founding Artistic Director of OrigiNation
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Future Forward Arts
Organizations that take a Future Forward 
Arts approach connect youth to future 
opportunities, including performances, 
internships, jobs, college programs, careers, 
and civic engagement. Programs bring young 
people into contact with working artists who 
help young people scaffold their experiences 
with opportunities for reflection (e.g., regular 
meetings with mentors and peers to debrief 
the internship experience). Participants 
also receive direct mentorship from the 
arts education organization to prepare for 
important barriers, such as how to apply for 
college financial aid or compile a professional 
portfolio. Ideally, youth are paid for their 
professional work.

Future Forward Arts in Action: 
Work of Art at Inner-City Arts

Inner-City Arts engages Los Angeles youth in 
the creative process, envisioning a society that 
honors the human capacity for creativity and 
values its cultivation in the education of young 
people. The organization offers visual and 
performing arts opportunities as out-of-school 
time programs and in partnership with regional 
schools. The program’s goal is that young 
people from all backgrounds see working as 
an artist as a viable career option.

As a program with a Future Forward Arts
approach, the Work of Art program at Inner- 
City Arts is a college and career exploration 
program designed to give teens experiences 
to prepare them for life beyond high school. 
High school sophomores and juniors in the 
program have an interest in exploring a career 
in the arts and a desire 
for mentorship. 

Work of Art fosters 
mentorship by 
artists and creative 
professionals through 
“shadow experiences,” 
in which participants 
collaborate directly with 
businesses in the local 
arts industry. The program partners with more 
than 35 companies or artists to create these 
curated opportunities. 

Engaging youth interest is key to Work of Art. 
Program leaders formally meet with teens at 
least twice per year to discuss their interests, 
in order to customize shadow experiences for 
the young people that align to these interests. 

Inner-City Arts also provides college application 
counseling, resume and networking work-
shops, and paid internships. Throughout these 
programs, educators support young people as 
they not only build careers in the arts field, 
but also to learn to make this industry more 
equitable (e.g., discussing how to respond to 
microaggressions).

Characteristics of a Future Forward Arts 
Approach

• Youth use practices and ways of thinking 
 learned through their arts programs in their 
 future career-related or academic pursuits, 
 whether or not those pursuits are 
 arts-centered.
• Educators support skills and thinking 
 necessary for young people to thrive in 
 a 21st century economic landscape, in 
 the creative industries and beyond.
• Arts education networks break down 
 educational and workforce silos to better 
 serve youth, showcasing the unique value 
 that the arts can have in future work and 
 upward economic mobility.
• Programs help young people learn how 
 to use their agency and social networks 
 to traverse institutions, systems, and 
 structures, even those that were designed 
 with the dominant culture in mind.

“We meet with our youth at least twice a year to specifically understand 
what their interests are. [We] then meet with individual people or 
companies to create curated, specific experiences for these young people. 
We’re really looking at trying to support their sense of themselves and 
their wants, their needs, their powers, by following their lead.”

Holli Hornlien, Associate Director of Work of Art 
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Networked Arts
A Networked Arts approach focuses on 
cultivating relationships that support 
youth belonging and connects them to new 
communities of practice. Organizations build 
a network, often using online spaces to share 
and develop ideas and grow relationships. 
Families are often invited into the community 
of learners, as they are in organizations 
with a Culturally Sustaining Arts approach. 
In organizations with a Networked Arts 
approach, members often shift between 
teacher and learner as they create a community 
of co-creators.

Networked Arts in Action: 
Chicago Arts Partnerships in Education (CAPE)

Chicago Arts Partnerships in Education 
(CAPE) leverages partnership among teachers, 
artists, young people, families, and community 
members to create student-centered, inquiry- 
based art curricula. At CAPE, art is a vehicle 
for kids to discover and talk about ideas; 
develop new ways of thinking; and better 
understand their beliefs, schools, communities, 
and expectations. CAPE supports young 
people to understand how they are connected 
to one another, both in artmaking and across 
their lives.

CAPE’s Networked Arts approach means 
relationships are foundational to the 
organization’s work and mission. The program 
intentionally develops long-term partnerships 
between classroom teachers and teaching 
artists, who are paired together for at least 
one year to create a co-taught arts-integrated 
curriculum for students from pre-K through 
high school. 

By bringing together two co-teachers with 
different expertise, CAPE lets adults model 
collaboration, risk-taking, and vulnerability 
for youth. Networks grow through online 
forums, in-person classes, and professional 
development where teachers and artists 
share, celebrate, and seek support from 
one another. People often adjust their roles 
throughout these processes, shifting between 
being artists, teachers, and learners. 

This interconnected network of collaborators 
uses the arts to develop new understandings. 
Investigations are done collaboratively, through 
shared questioning, dialogue, and revisions. 
For example, CAPE brings its teaching artists 
and teachers together for regular professional 
development sessions, in which they engage in 
shared art making activities (e.g., photography, 
movement, drawing) to deepen their inquiry 
and connections with one another. The artists 
and teachers then bring those conversations 
into their classrooms and share their own art 
and reflections with students. In this way, CAPE 
broadens its outcomes to not only include the 
artistic production, but also the relationships, 
dialogue, and network built into the process.

Characteristics of a Networked Arts Approach
• Programs foster a deep sense of 
 connection between youth and their 
 communities and families. Programs 
 support network building and shared 
 creative activity among young people, 
 their families, teachers, teaching artists 
 and other arts educators, adult mentors, 
 and community members, all growing 
 youths’ social capital. 
• Wherever possible, young people are 
 invited to return to community arts 
 organizations to teach, lead, or advise 
 the next generation.
• Programs engage caregivers and parents 
 in co-organizing activities to support 
 youths’ experiences in the arts. 
• Educators purposefully invite and mentor 
 new families into a program and help 
 families access and develop resources 
 they can use.
• Networking experiences connect local 
 organizations (e.g., museums, community 
 centers, libraries) to one another, creating 
 new ways to showcase youth work or 
 performances.

“We don’t exist without the nature of the relationship 
between teacher, artists, and students, and the way 
that that dynamic is expressed. Without that, poof, we 
just don’t exist. So relationships are 100% foundational 
to our work—the teacher-artists relationship, and then 
this shift in relations between adults and students in the 
classroom that’s just foundational.”

Joseph Spilberg, Former Associate Director 
of Education at CAPE  
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Youth Voice Arts
Organizations with a Youth Voice Arts focus 
make coordinated efforts to elevate youth 
contributions to arts institutions and fields. 
Young people contribute to public-facing 
community conversations through their 
arts, such as local community movements. 
Organizations put youth into leadership 
positions, like peer mentorships or youth 
councils. As in Future Forward Arts 
organizations, youth are often paid for 
their professional work.

Youth Voice Arts in Action: Spy Hop

Spy Hop offers programs for young people 
in Salt Lake City in digital media arts, helping 
them find their voice, tell their stories, and 
affect positive change. Youth use their interests 
in art and media to make sense of the world 
around them, unpacking tough, relevant social 
issues like suicide, addiction, and societal 
unrest.

As a Youth Voice Arts organization, Spy Hop 
envisions a world in which all young people 
can make their voices heard and valued. Youth 
voice can be cultivated through thoughtful 
mentorship practices that begin with youth 
interests. This mentorship can occur through 
relationships that are developed among 
youth and media arts instructors, professional 
artists, organizational staff, and peers. 

Spy Hop collects feedback formally through 
a Youth Action Council and through work 
with an external evaluator (e.g., Faber & 
Watson, 2022), and informally through youth 
relationships with staff mentors, who often 
work with program directors to align programs 
with young peoples’ interests. For example, 
Spy Hop recently began a podcasting program 
due to youth interest in using this format to 
tell their stories. Program staff noted that this 
runs counter to a common adult assumption 
that youth are always interested in learning the 
newest technology (e.g., virtual reality) and 
illustrates the value of soliciting participant input.

Characteristics of a Youth Voice Arts Approach
• Young people are invited to engage social 
 and political life through making art. They 
 may take on activist roles, participate in 
 youth organizing efforts, and/or challenge 
 inequalities within or as a result of their 
 work with an arts program.
• Youth are given opportunities to 
 communicate about issues that are 
 important to them and their lived 
 experiences across a variety of spaces 
 (e.g., social media, performance spaces).
• Organizations leverage outlets to share 
 youth-produced work (e.g., creating calls 
 for work to be produced with clear plans 
 for dissemination).
• Youth are included in advisory committees 
 to co-create programming with staff and 
 arts educators.
• Young peoples’ language and 
 communication skills are integrated 
 into programs (e.g., speaking multiple 
 languages, storytelling traditions).

“I think that young people, they’re most interested in being heard. I think 
they’re most interested in being taken seriously, and I think they’re most 
interested in having somebody who can support them in their pathway to 
learning—a mentor that can walk them through that process and explore 
their ideas, take them seriously.”

Matt Mateus, Spy Hop Former Education Director   
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The preceding chapters describe the connected arts learning framework, 
the ways it lifts up more expansive outcomes of arts education, and 
what work aligned to this framework looks like in practice. This final 
chapter introduces ideas and guidance for applying the framework to 
specific settings.

This section is organized by the following topics:

• Guidance to help arts educators 
 understand what connected arts learning 
 looks like within organizations and how 
 to bolster it in program design
• The relationship between the connected 
 arts learning framework and community 
 mapping and networking
• Factors that shape the future of connected 
 arts learning, including what learning 
 outcomes are valued, research-practice 
 partnerships, and areas of future research

arts program design and 
evaluation

The connected arts learning framework can 
be used to design, reflect on, evaluate the 
impacts of, and communicate the value of 
their programs. Below are two strategies 
we have designed to help arts programs 
designers and evaluators implement this 
framework in ways that make sense for 
the communities they serve.

The suggestions in this section might be 
used by people throughout the arts education 
ecosystem, including funders, professional 
associations, curriculum writers, school 
administrators, evaluators, educators, youth 
learners, families, and more. 

4. 
Using the Connected Arts Learning 
Framework to Design Programs, 
Evaluate Outcomes, and Build Networks 
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Rubric to Develop Connected Arts Learning Approaches in Program Design

low connected  
arts

developing connected 
arts

high connected  
arts

Interests • Curriculum is predeter-
mined. Arts technique and 
content are emphasized. 

• Few opportunities for 
learner input in program  
or curriculum  
(e.g., standards-aligned  
curriculum, explicit  
instruction in Suzuki  
Method).

• Learners offer input on 
how a project develops. 
Themes are set by the  
program and/or teacher.

• Learners are exposed to 
many different art forms 
and practices, but exposure 
may or may not be driven 
by their interests

• Learner interests and  
passions drive the  
curriculum

• Educators link learner 
interests to opportunities 
through supportive  
relationships  
(e.g., connecting youth  
to an internship program 
and offering support 
throughout experience).

Relationships • Learners work on mainly 
individual projects and 
practice on their own. 

• Adults may be great  
instructors but do not  
often connect with youth 
beyond class time

• Educators commit to  
short-term engagements 
with young people and 
communities

• Some effort is made  
to develop long-term  
relationships with learners, 
but sustained engagement 
is often left to chance 

• Families may be brought  
in for special events or 
projects, but are not  
routinely part of core  
activities or the operations 
of the organization

• The organization  
intentionally tries to build 
long-term relationships 
with youth and families

• Families are consistently 
and intentionally included 
in arts learning.

• Families and community 
members shape curricular, 
operational, and strategic 
decisions 

Opportunities • Learners rarely hear about 
opportunities outside of  
the arts organization.

• Progress is assessed by 
performance within the 
program itself, rather than 
measures of success  
beyond the program’s 
walls. 

• Opportunities are presented  
by individual teaching 
artists or through classes. 
There is no systematic 
way to match learners with 
opportunities or offer them 
ongoing support 

• The organization  
purposefully and  
strategically supports 
arts learning within and 
beyond a program’s walls. 
It builds new opportunities 
for learners across  
settings and over time. 

Strategy #1: Rubric to Develop Connected 
Arts Learning Approaches in Program Design      

Educators can use this rubric to assess  
their program’s alignment with the connected 
arts learning framework. Examples of low, 
developing, and highly aligned approaches  
are offered as benchmarks for reflection. 

How to use this rubric: Consider the programs 
you and your organization already offer. Read 
the descriptions of low, developing, and high 
connected arts learning. Rate your programs/
organization in terms of how well they  
incorporate elements of connected arts  
learning (youth interests, relationships, and 
opportunities). Consider how you could move 
each program further to the right on the rubric, 
to include more elements of the connected 
arts learning framework within each category.
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Questions to Boost Connected Arts Learning

Strategy #2: Reflection Questions to Spark 
Connected Arts Learning in Design 
We developed an initial set of guiding  
questions for reflecting on program design 
through a connected arts learning lens. 

How to use these guiding questions: These 
questions are starting points. They can help 
brainstorm ways to integrate and/or bolster 
connected arts learning considerations  
into program design. They allow educators  
to start from a place of inquiry, reflecting  
on where connected arts learning might be 
enhanced within their unique programs. 
These questions might be used by educators 
and program developers as they start a  
new program or to reflect on the design  
of current offerings.

Interests Relationships Opportunities

How do you incorporate  
youth interest and voice into 
programming? 

How do young people  
drive decision making?

How do you include  
learners’ identities and  
cultural backgrounds?

How are the arts leveraged  
to engage learners?

How are new interests  
supported in collaboration 
with professional artists?

How do you cultivate  
affinity-based networks of 
support?

How do you support learners 
in working collaboratively with 
others?

In what ways are relationships 
among young people, artists,  
and families accounted for in 
your programming?

How are channels of  
communication kept open 
to support and sustain arts 
learning?

In what ways are inter- 
generational relationships 
incorporated and leveraged  
to connect youth to arts  
opportunities?

What types of arts opportunities 
are communicated and offered 
to young people?

How do the goals of the arts 
program connect young people 
to opportunities beyond the  
program itself?

What are the values of the class 
or program and how are those 
values embedded in the arts 
experience?

In what ways are young  
people matched with inspiring 
opportunities that align with  
their arts interests?

How do you support networking 
that can connect youth to  
opportunities in and outside  
of the arts?
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community mapping with  
the connected arts learning 
framework  

A connected arts learning lens illustrates  
how important it is to understand the local 
network supporting young peoples’ arts  
education—including where it uplifts or  
restricts youth learning. Connected arts  
learning is best achieved by building  
connections across individuals, families,  
and organizations in a community.

Arts organizations often use community  
mapping to describe the community assets 
available to the youth they serve, as well  
as to identify unmet needs.4 Researchers  
and organizations can engage in community 
mapping to understand how cities and  
communities support arts organizations,  
and vice versa. 

Funders, policymakers, and educators  
can look at the landscape of resources in 
a community and use the connected arts 
learning lens to better understand existing 
connections, where connections might be 
stronger, and gaps they can consider in their 
strategic approaches. Community mapping 
with a focus on connected arts learning could 
help create this landscape of opportunities, 
which could suggest a need for more arts 
organizations that support youth well-being 
in a region. This process might help funders 
and policymakers support more localized 
goals or help individual organizations better 
understand where they can meet community 
needs. It also allows organizations to better 
identify local opportunities, relationships,  
and interests, all of which can feed back into 
connected arts learning.

building awareness and support 
for connected arts learning           

Organizations can use the guidance in this 
chapter to expand on existing work and  
investments in connected arts learning.  
However, individual organizations may need 
additional support for this work to achieve 
broader impacts. Below we describe ways 
policymakers, funders, and researchers can 
support the growth of the connected arts 
learning field and its impacts.

Broadening What Counts as an Outcome
The connected arts learning framework  
locates individual arts learning outcomes 
within a broader range of outcomes and  
contexts that support youth thriving in the 
21st century, including civic engagement,  
critical consciousness, ethnic identity, and 
leadership. It recognizes how arts learning  
not only contributes to disciplinary skills  
and knowledge, but also to network-building, 
identity development, and collective outcomes. 

To expand the footprint and impacts of 
connected arts learning, policy and research 
must recognize, study, and incentivize these 
broader range of outcomes. Research can 
investigate how specific programs and policies 
support these outcomes. For example,  
researchers might study how arts therapy  
can support classroom teaching, how  
new forms of “artrepreneurship” (i.e., art  
+ entrepreneurship) are shaping youth
participation, how the arts prepare youth
for the future of work, and the role of the
arts in developing youth voice.
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Developing Research-Practice Partnerships
Organizations might evaluate aspects of  
connected arts learning in their programs, 
such as asking young people to self-report 
their interests or monitoring youth willingness 
to take up mentorship roles. However,  
policymakers and funders could further a 
community cultural wealth perspective in  
program evaluations by supporting co-designed 
research. Program evaluators and researchers 
can co-develop outcomes and measures with 
diverse stakeholders at arts organizations, 
including youth themselves. This structure 
better connects the organization’s work to 
the community cultural wealth and needs of 
participants. A co-design research process 
might include youth members and families in 
the design and testing of surveys, indicators, 
and longitudinal tracking models.

Understanding Arts Education Networks and 
Ecosystems
A connected arts learning lens helps highlight 
how arts learning is deeply linked to context—
including the organizations, people, history, 
and resources of an area. Therefore, the arts 
education field needs additional research to 
better understand how broader infrastructures 
in different areas organize, uplift, and restrict 
arts education. The arts education community 
can act as a connector of spaces and people 
that influence a young person’s life—schools, 
arts educators, arts organizations, families, 
future careers, and academic institutions — 
to foster meaningful arts learning. Supporting 
smooth transitions and communication among 
spaces, systems, and people requires a better 
understanding of the relationships among 
these actors. 
     

To better build connected arts learning design 
principles, we suggest support for programs 
that collaboratively build and study the  
application of connected arts learning to  
a network of organizations and/or over an  
extended period. This will help the field 
attend to the longitudinal and cross-setting 
effects of an arts education, rather than the 
immediate impacts of a single organization. 
Research could include deep ethnographic 
and qualitative work that traces how networks 
form, strengthen, and propel youth learning 
over time. Social network analyses could help 
researchers analyze and categorize different 
kinds of ties (e.g., strong and weak) and  
theorize how arts learning ecosystems might 
better support learning (e.g., Akiva et al., 2019).

Regional versions of community mapping 
could help communities build an understanding  
of organizations that are working in ways 
aligned with connected arts learning and help 
reveal challenges. Growing and expanding the 
impact of the powerful assets and strengths 
that already exist in the connected arts learning 
field will ultimately require this broader  
mapping, networking, and coalition building.
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Appendix A: Literature Review Selection and Methods 

For a longer description and version of the 
literature review, please see: Peppler, K.,  
Dahn, M., & Ito, M. (2022). Connected  
Arts Learning: Cultivating Equity Through 
Connected and Creative Educational  
Experiences. Review of Research in Education,  
46(1), 264-287. https://doi.org/10.3102/ 
0091732X221084322.

We conducted a review of the arts education  
literature to uncover how youth interests  
have been leveraged to create meaningful  
and equitable learning experiences; how key 
relationships (e.g., peers, mentors, family) 
have been shown to build participants’  
networks; and how impactful out-of-school 
arts experiences have connected youth to 
future learning opportunities. The literature 
review highlights themes for which we found 
gaps in the arts literature when we queried it 
from a connected learning angle, and vice versa,  
so we could (1) explain how the connected 
arts learning framework unlocks possibilities 
for arts education and (2) describe how the arts 
uniquely contribute to the existing connected 
learning work, thus providing rationale for the 
connected arts learning framework. 

Literature Selection and Methods: We 
searched two key portals for dialogue within 
the arts and connected learning fields:

(1) Arts Education Partnership’s ArtsEd 
Search (https://www.artsedsearch.org/): 
We read abstracts and key findings summaries 
for all 302 references available as of April 2021. 

(2) The Connected Learning Alliance website 
(https://clalliance.org/publications): We  
reviewed the collection of 37 publications  
as of April 2021.

The systematic review across these sources 
of community dialogue resulted in 56 articles  
from the ArtsEdSearch database and 12  
articles from the Connected Learning Alliance 
website. We then queried these articles using 
a connected learning lens to review how  
creative arts experiences can democratize 
learning by cultivating interest-driven  
educational experiences, drawing on  
supportive relationships to build youth  
networks, and creating inroads to future  
opportunities. To do so, we categorized/ 
coded each of the reviewed articles (Jesson 
et al., 2011; Philip & Gupta, 2020) according  
to the connected learning framework,  
breaking down each of the larger spheres 
(e.g., opportunities into academic, civic,  
and workforce opportunities) when the  
category reached 10 or more articles. 

We organized the reviewed arts education 
literature through the three major focuses of 
connected learning—opportunities, interests, 
and relationships. Using these three themes 
as a starting point, we further broke down 
types of opportunities (e.g., academic, civic, 
workforce/career), sub-themes related to  
interests (e.g., interest-driven and self- 
organizing practices of youth, identity  
development), and specific relationships  
(e.g., with peers, mentors, family members). 

Appendices



26 The Connected Arts Learning Framework

Appendix B: Arts Organization Case Studies 

We sought to illustrate the connected arts 
learning framework and its approaches  
in action through case studies of target  
organizations. To identify these organizations, 
we first looked at the key points in connected 
arts learning to identify organizations that 
were engaging youth interests, leveraging 
relationships, and connecting young people 
to opportunities. Our interests in career and 
workforce opportunities, family relationships, 
and attention to mental health and wellness—
which were developed through the literature re-
view—also helped refine this selection process. 

To inform the design of the connected  
arts learning framework, we conducted 13 
hour-long interviews with people that do  
work aligned with connected learning and  
operationalize connected learning in arts  
education to better understand their work  
and concerns. The interviews with these  
people shaped the design of the framework and 
pushed us to further refine selection criteria. 

We considered institutions and affiliated  
individuals that built programming around 
youth interests; recognized the value of 
supportive relationships in sustaining those 
interests; and/or actively connected youth to 
academic, civic, and economic opportunities 
in the creative fields. Throughout the interview 
process, we took a networked approach to 
information gathering, asking interviewees for 
additional contacts and recommendations for 
arts organizations to include in thinking about 
framework development. 

We sought to include organizations that  
considered the idea of creating infrastructures 
to support learning on a broader scale.  
We also aimed for diversity in terms of the 
organization’s location (i.e., mix of city and 
rural, spread across the country) and types 
of art offerings (i.e., a mix of traditional arts 
classes with interdisciplinary and/or digital 
media experiences). Additionally, we thought 
about arts organizations in an expansive way, 
to consider including those organizations  
that teach both traditional arts disciplines as 
well as those that use new media and digital 
technologies for art making purposes.  
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